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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Lakelands Primary School 

Number of pupils in school  75 (as of 2nd Dec 2021) 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

3 years 

Date this statement was published September 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Koulla Anslow, HT / LGB 

Pupil premium lead Koulla Anslow 

Governor / Trustee lead Neil Tremain 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £9,527 

Recovery premium funding allocation this academic year £2,000  

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£11,527 

Before completing this template, you should read the guidance on using pupil 

premium.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

 

https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
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Part A: Pupil premium strategy plan 

Statement of intent 

At Lakelands, pupils are motivated learners with a sense of pride and strive to do their 

very best, whatever their background or starting points. Each child has an individual 

personality and our dedicated staff will help to develop their confidence and self-

esteem. Pupils will know about the importance of community and the values that 

underpin this; mutual respect, positive relationships and helping others. They will be 

responsible global citizens, equipped with the knowledge and skills to be forces of 

positive change in the world. They will leave our school in Year 6 ready for their next 

step as confident and compassionate members of society. Our intention is that all 

pupils, irrespective of their starting points, make excellent progress whilst at Lakelands. 

We are committed to addressing educational disadvantage: the Essex Way. In working 

with Marc Rowland (EEF/Unity Schools Partnership), the Chelmsford Learning 

Partnership and our local cluster of schools, we have identified some challenges our 

most vulnerable pupils may face.  

 

The four key principles that underpin this strategy are: 

• Relationships 

• Metacognition and self-regulated learning 

• Social, emotional and mental health (SEMH) 

• Language development and comprehension 
Addressing Education Disadvantage: the Essex Way (edited by Marc Rowland, 2021) 

 

These form part of the school’s development plan and professional development 

programme. We have a relationships-centred behaviour policy (Culture for Learning 

Policy) that is also based on the Trauma Perceptive Practice approach. This approach 

supports adults to understanding behaviour and supporting emotional wellbeing, in 

particular for those pupils who are the most vulnerable. 

 

We are also an evidence-informed school, and the schools’ Teaching and Learning 

Framework on which our Quality First Teaching (QFT) is based on is rooted in 

evidence-informed strategies, including whole class feedback, explicit and direct 

teaching, vocabulary development and oracy. 

 

We recognise that QFT alone may not be sufficient for some of our pupils. As a result, 

our funding is used to support targeted and wider strategies, including Speech and 

Language interventions (Language Link), 1:1 Phonics tutoring, pastoral support 

including social interventions and use of the school’s sensory room. Moreover, we 

recognise that early intervention is critical. The earlier we can intervene, and improve 

our disadvantaged pupils as learners, the better chance they will have of thriving 

throughout their schooling. Our evidence of need is identified through diagnostic 

assessment (academic and pastoral), pupil voice, teacher voice, classroom 

observations, open, honest discussions with families and an in-depth understanding of 

our community and the challenges our pupils face. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Speech, language and communication skills gaps (inc. vocabulary) on 
entry to the school 

2 Persistent absence/lateness 

3 Achievement and progress in writing outcomes 

4 Early reading strategies (blending and segmenting) 

5 Trauma and relationships, including pupil wellbeing 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Vocabulary rich environments where Tiers 2 and 3 
words are explicitly and directly taught 

Pupils meet national standards in 
reading and writing, making good 
progress from their starting points. 

Pupils in EYFS achieve national 
standards for Listening, Attention 
Understanding and Speaking. 

Attendance for those with Pupil Premium rises so 
that more learning can take place. Pupils access 
classroom learning on a daily basis to support 
meeting national standard and closing gaps in all 
subjects.  

The gap between those 
disadvantaged and non-
disadvantaged closes, increasing 
time at school. 

High quality support for disadvantaged pupils with 
needs through interventions and a focus on writing.  

 

Pupils meet national standards in 
reading and writing, making good 
progress from their starting points. 

High quality support for disadvantaged pupils with 
needs through interventions and a focus on early 
reading.  

High quality phonics is embedded.  

Pupils achieve national standard in 
phonics, making accelerated 
progress from starting points.  

Those disadvantaged with SEND 
receive high quality intervention, 
including 1:1 tuition. 

Trauma Perceptive Practice (TPP) embedded across 
the school community, developing secure 
attachment.  

Positive relationships and readiness 
for learning across the school.  

Pupils access learning and have 
secure attachment in the school 
setting. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4,607 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Professional 
Development 
Programme, including 
pastoral approaches, 
Teaching and Learning 
Briefings and 
instructional coaching 

• Tom Sherrington and Oliver Caviglioli, 

‘Teaching Walkthrus: Five-step guides 

to instructional coaching’ 

• Carl Hendrick and Robin MacPherson, 

What Does This Look Like in the  

Classroom? 

• Kulwan Atwal, The Thinking School - 

Developing a Dynamic Learning                 

Community 

• EEF Metacognition and self-regulation 

• Marc Rowland, Addressing Educational 

Disadvantage in Schools and Colleges 

• Leverage Leadership 2.0: A Practical 

Guide to Building Exceptional Schools 

• Practice With Purpose 

1 - Speech, language 
and communication 
skills gaps (inc. 
vocabulary) on entry 
to the school 

 

3 - Achievement and 
progress in writing 
outcomes 

 

4 - Early reading 
strategies (blending 
and segmenting) 

Identifying Tier 3 
vocabulary in all areas 
and exposing this 
through direct teaching, 
texts and modelling via 
everyday interactions. 

• Addressing Educational Disadvantage 
in schools and colleges (Marc Rowland; 
2021)  

• Closing the Vocabulary Gap (Alex 
Quigley; 2021)  

• Oral Language Interventions (EEF; 
2021) Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

1 - Speech, language 
and communication 
skills gaps (inc. 
vocabulary) on entry 
to the school 

 

3 - Achievement and 
progress in writing 
outcomes 

 

4 - Early reading 
strategies (blending 
and segmenting) 

 

  

https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/Summary_of_recommendations_poster.pdf
https://deansforimpact.org/wp-content/uploads/2016/12/Practice-with-Purpose_FOR-PRINT_113016.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £5,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Phonics 1:1 catch up 
sessions and small 
group sessions. 

• Phonics Phonics | EEF 
(educationendowmentfoundation.org.uk) 

• 1:1 tuition One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

4 - Early reading 
strategies (blending 
and segmenting) 

Development Days 
from Ruth Miskin to 
support leadership 

• Effective Professional Development – 
Guidance Report (EEF; October 2021)  

• How do school leaders successfully 
lead learning? (NCSL - 2011)  

• Leadership for closing the gap and 
reducing variation in outcomes: 
developing a framework for action 
(NCSL - 2011) 

4 - Early reading 
strategies (blending 
and segmenting) 

Language Link 
Interventions 

• Supporting pupils with SEND – 3 key 
messages for schools (EEF; 2018) - 
EEF Blog: Supporting pupils with SEND 
- 3 key messages for… | EEF 
(educationendowmentfoundation.org.uk) 

• Every Leader and Leader of SEND, 
Malcolm Reeve 

1 - Speech, language 
and communication 
skills gaps (inc. 
vocabulary) on entry 
to the school 

 

4 - Early reading 
strategies (blending 
and segmenting) 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £1,920 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Raising attendance 
through using ‘nudge 
theory’ and strong 
communication, 
targeting those under 
96%. 

• An evidence informed approach to 
improving attendance (Research 
Schools Network; March 2018) - An 
evidence informed approach to… | 
Durrington Research School 

• Improving school attendance: support 
for schools and local authorities (DfE – 
27th September 2021) Improving 
school attendance: support for schools 
and local authorities - GOV.UK 
(www.gov.uk) 

2 – Persistent 
absence / lateness 

Further establishing 
Trauma Perceptive 
Practice with staff 
training and school 
systems. 

Mental health and behaviour in schools 
(Department for Education; 2018)  

Whole school approaches to promoting 
mental health: what does the evidence 
say? (UBPU: Manchester Institute of 
Education; 2021 

5 – Trauma and 
relationships 

SENDCo support for 
targeted support vis 
Team Around the 
Family meetings 

• Supporting pupils with SEND – 3 key 
messages for schools (EEF; 2018) - 
EEF Blog: Supporting pupils with SEND 
- 3 key messages for… | EEF 
(educationendowmentfoundation.org.uk) 

• Machin, S., Murphy, R., Hanushek, E. 
(2011). Improving the impact of 
teachers on pupil achievement in the 
UK – interim findings. 

Every Leader and Leader of SEND, 
Malcolm Reeve 

2 – Persistent 
absence / lateness 

 

5 – Trauma and 
relationships 

 

Total budgeted cost: £11, 527 

https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far
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Part B: Review of outcomes in the previous academic 
year (n/a) – the school was not in receipt of pupil 
premium funding in its previous year. 


