
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  
 

 
 
Teaching and Learning Framework (ACED) 

Lakelands Primary School 

Teaching and Learning Framework 
 

“Be the Change” 

Compassion, Honesty, Aspiration, Nature, Generosity, Equality 
 

Lakelands Primary School pupils will be motivated learners with a sense of pride and strive to 

do their very best, whatever their background or starting points. Each child has an individual 

personality and our dedicated staff will help to develop their confidence and self-esteem. 

Pupils will know about the importance of community and the values that underpin this; mutual 

respect, positive relationships and helping others. They will be responsible global citizens, 

equipped with the knowledge and skills to be forces of positive change in the world. They will 

leave our school in Year 6 ready for their next step as confident and compassionate members 

of society.  

Key Reading 

 
This framework should be read in conjunction with the: 

• Culture for Learning Behaviour Policy  

• Professional Development Programme 

• Assessment Calendar  

 
This framework is evidence informed and based on the following pieces of key reading: 

• Tom Sherrington and Oliver Caviglioli, ‘Teaching Walkthrus: Five-step guides to 

instructional coaching’ 

• Carl Hendrick and Robin MacPherson, What Does This Look Like in the Classroom? 

• Kulwan Atwal, The Thinking School - Developing a Dynamic Learning Community 

• EEF Metacognition and self-regulation 

• Marc Rowland, Addressing Educational Disadvantage in Schools and Colleges 

• Leverage Leadership 2.0: A Practical Guide to Building Exceptional Schools 

• Practice With Purpose 

Curriculum Aims 

 
At Lakelands Primary School, we are committed to teaching a broad and balanced curriculum 
that is stimulating, motivating and encourages pupils to become independent and aspirational 
learners. It is underpinned by our school motto, “Be the Change”. It is also based on research 
evidence, cognitive science and is vocabulary focused. It aims to equip pupils with the 
technical language required to talk about their learning in a precise manner, across the 
curriculum.  
 
Each curriculum area is taught discreetly so that the integrity of each subject domain (e.g. 
science, history, geography) remains intact, with pupils learning skills that are specific to each 
subject. Each unit of has been mapped purposefully with authentic connections based on prior 
learning or act as building blocks for future units. In this way, the spiral curriculum allows for 
units to be revisited. For example, pupils learn about Brazil as a comparison study in Year 3, 
which is a building block for when pupils study natural resources and trade in Year 6. Another 
example is when pupils learn about Mary Anning in history in Year 2. This will provide the 
foundations for pupils learning about fossils and evolution in science in Year 6. 
 
Reading plays a crucial part in all areas of the curriculum; appropriate reading material is 
selected in advance and is central to the routines of all lessons, especially maths, science, 
history and geography. Key vocabulary, phrases and writing stems are pre-taught and used 
alongside age-related comprehension activities and structured discussions. 

https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/Summary_of_recommendations_poster.pdf
https://deansforimpact.org/wp-content/uploads/2016/12/Practice-with-Purpose_FOR-PRINT_113016.pdf
https://www.lakelandsprimary.com/1409/curriculum-overview


  
 

 
 
Teaching and Learning Framework (ACED) 

 
Where knowledge is gained through hands-on experiences (e.g. taking measurements, 
scientific investigations, exploring artefacts), these would need to be planned for carefully. 
Teachers will need to establish where practical activities are pre-requisites for abstract ideas 
(e.g. the concrete-pictorial-abstract process in maths), and likewise, where conceptual 
understanding is required before a practical experience (e.g. a museum visit at the end of a 
unit of learning).  
 
Pupils access mini-quizzes at regular intervals within units of learning thus challenging them 
to recall their learning. Research shows that both the ‘spaced practice,’ and ‘retrieval practice,’ 
embedded within a knowledge-rich curriculum, enhance pupils’ learning. 
 
The curriculum is inclusive and encourages exploration of various cultures, perspectives and 
raises awareness in children of issues of human rights, justice and equality in society. Diversity 
in all its forms, including race, religion, gender and dis/ability is interwoven throughout the 
curriculum. 

Teaching and Learning Aims and Principles 

 
In order to promote consistent high quality teaching and learning, the Teaching and Learning 

Framework will be used to support and enable teacher development at Lakelands Primary 

School, whilst also highlighting exemplary practice.  It is based on an instructional coaching 

model so that teacher development is a holistic process where teachers and coaches engage 

in ongoing evaluative cycles. 

 
In using instructional coaching, discussions between teachers and their coaches are highly 

focused over a series of weekly interactions; these can take place in the form of learning walks, 

lesson observations, team-teaching, coaching conversations, pupil book studies, professional 

development meetings and joint planning and moderation sessions. 

 
There are four strands that underpin this framework: 

• Assessment  

• Creativity  

• Engagement  

• Differentiation  

Each strand in this document is expanded on with a non-exhaustive list of techniques to look 

for in lessons, and includes key principles on each strand. It is imperative that teachers and 

coaches do not use these as a series of checklists, but rather use them as part of a toolkit of 

teaching techniques that they use for focussed coaching conversations. 

For Initial Teacher Training teachers, these will be used alongside frameworks as set out by 
the ITT provider. 
 
Developing Teachers Programme 

 
At Lakelands, there is a holistic approach to teacher development. These strategies will form 
part of the teacher development programme: 

• Coaching once a week 

• Subject leader mentoring (as the school grows) 

• Weekly staff meetings (either Tier 2 or Tier 3 - see below) 

• Weekly teaching and learning briefings (Tier 2) 

• Individualised and targeted CPD (e.g. NPQs, DSL, SENDCo Accreditation) 

• Formal observations once a term 

• Pupil book studies at least once a term per subject 

Please see the Continuing Professional Development Framework - The Three Tier Model for 

more details about structured CPD. 

https://www.ambition.org.uk/blog/what-instructional-coaching/
https://www.ambition.org.uk/blog/what-instructional-coaching/
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Coaching Conversations 

“One of the central aims…is to encourage the teacher to engage in a process of 

reflection and analysis.” Matt O’Leary (Classroom Observations), via Tom Sherrington 

and Oliver Caviglioli, ‘Teaching Walkthrus: Five-step guides to instructional coaching’ 

The four strands (Assessment, Creativity, Engagement, Differentiation), which are 

underpinned by evidence-informed teaching strategies, will provide the focus for coaching 

conversations. They will highlight where the teacher has shown effective practice and 

therefore able to support other teachers in the role of the coach, but likewise help teachers 

identify which strategies they can employ to develop their teaching further. 

 
Coaching conversations will be of a high quality and will follow the format of see it, name it, do 
it with the structure below (examples are provided): 
 

1. Precise Praise - “Because you used a clear routine, pupils were able to transition 

smoothly between activities and respond promptly when you wanted to regain their 

attention.” 

2. Probe - “How do you think Pupil X did with accessing the lesson?” - see it 

3. Identify specific goal and action step – this is for the teacher to identify with support 

from the coach asking probing questions (e.g. “Pupil X was unable to fully access 

the lesson as they did not understand the vocabulary. Next time, I will plan for the 

pre-teaching of vocabulary.”) - name it 

4. Practice – the teacher then practices the action step identified alongside the coach 

so that there is a shared understanding during the coaching conversation (e.g. they 

might create a scaffolded resource together or write a script for behaviour 

management). They may discuss how various strategies can be adapted for a 

particular context or scenario. - do it 

5. Plan ahead and set timelines – timescales to be agreed between teacher and coach 

to revisit the agreed focus. 

 
Please see Appendix A for the Lesson Elements which coaching conversations will be framed 
around and Appendix B for the proforma. 
 
Subject leaders will provide feedback for their subject via coaching as a peer-to-peer process 
rather than a formal monitoring process.  
 
Monitoring Process 
 
Once a term, there will be a formal monitoring process. Please see Appendix C for a proforma 
to support the monitoring process. These will be quality assured internally by peers and 
coaches, and externally via the peer-to-peer review cycle. Coaches may be changed 
depending on teaching strategies demonstrated. For example, where teachers have 
demonstrated strengths when delivering specific teaching strategies, they may be deployed 
to coach others for whom this area may need to be further developed.  
 
Pupil book studies will also inform the monitoring process, as evidencing the quality of teaching 
and learning will be a holistic process. These will take place once a term and is where pupils 
are able to articulate their experience of learning based on a systematic and rigorous toolkit. 
Please see Appendix D for a proforma to support the Pupil Book Study process. 
 
Subject leaders will monitor their curriculum area through regular peer-to-peer coaching and 
pupil book studies. 
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Continuing Professional Development Framework - The Three Tier Model 

 
There is a three tier model of Continuous Professional Development at Lakelands. 
 
Tier 1 will involve all staff (including premises and admin) as these will encompass the whole 
school ethos and culture. They will be centred around whole school approaches such as 
diversity and inclusion, Trauma Perceptive Practice, behaviour management, addressing 
educational disadvantage and the schools’ values and vision. 
Tier 2 will involve all teaching and classroom support staff as these will be based on 
curriculum specific approaches such as assessments, curriculum design, subject knowledge, 
teaching techniques (as outlined further in this framework) and moderation. Staff meetings 
are weekly and will last 45 minutes. There will also be weekly 15 minute Teaching and 
Learning Briefings. 
Tier 3 will involve all staff but the CPD approaches are tailored to their needs through 
coaching and specific targeted training (e.g. Read Write Inc, or First Aid). Staff may also 
want to further their CPD through NPQ programmes or other National programmes such as 
SLE training or SENDCo accreditation. If staff wish to further their CPD outside of the 
instructional coaching model and compliance training, this is in discussion with the 
leadership team, usually during Performance Management Reviews.  
 
 
 
 
  

Individual CPD (ongoing) 
- coaching  
- individual refresher training (e.g. First Aid, DSL) 
- targeted CPD based on coaching outcomes 

Curriculum specific approaches for teachers and LSAs  
- assessment, curriculum design, subject knowledge, teaching techniques 
- culture, shared language 
- responding to assessments, moderation (comparative judgement) 

Whole school approaches for all staff  
- Trauma Perceptive Practice 
- Addressing educational disadvantage 
- Diversity, Equity and Inclusion 
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Assessment - Key Principles and Strategies 

 
“Imagine what a difference it would make if children knew what they were good at and 

what they had to do to improve,” Clare Sealy, How can formative assessment work for 

both learners and teachers?, Impact, Chartered College of Teaching, Vol. 1 

At Lakelands, embedded formative assessment forms part of the quality first teaching that the 

pupils receive. Teaching is responsive and questioning and feedback is of a high-quality so 

that it is precise and targeted. Through various ongoing assessment techniques, teachers are 

aware of what the pupils are able to do and, when necessary, adjust inputs and tasks in 

response to the pupils’ understanding. Teachers use assessment techniques to drive progress 

and further their pupils’ grasp of understanding, knowledge and skills in a particular unit of 

learning. In order to assess effectively, teachers must also have excellent subject knowledge.  

Using these principles as a basis, teachers use the following assessment strategies at 

Lakelands: 

 

1. Clear learning intentions that pupils are assessed against (via marking and feedback, 

see below). These are written in the same style across the year groups and subjects 

for consistency (i.e. I can name the seven continents and five oceans. I can write a 

letter in role. I can add two single digits.) 

2. Effective questioning strategies: 

• cold-calling 

• show-me 

• process questioning 

• check for understanding 

3. Effective feedback strategies: 

• say it again, better 

• feedback as actions 

• feedback that moves forward 

• whole class feedback 

4. Structured discussions between peers: 

• think, pair, share 

• peer supported retrieval 

• partners must be pre-determined and fixed 

 

Other forms of assessment include (see Assessment Calendar for more details): 

• Half termly phonics assessments 

• Speech and Language assessments 

• Standardised testing / gaps analysis 

• Comparative judgement for writing (moderation) 

• End of unit assessments for foundation subjects 

• Low stakes quizzing, retrieval and spaced practice 

• Structured pupil book studies 
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Creativity - Key Principles and Strategies 

 

“I can’t imagine a truly great curriculum where students do not, at some point, have a 

range of hands-on experiences, learn to make choices, explore ideas independently to 

find patterns and rules or develop original ideas.  They need to have the chance to make 

things, to work with each other and to pursue some areas of the curriculum in an 

extended fashion through projects.” Tom Sherrington, Mode A + Mode B = Effective 

teaching and a rich enacted curriculum, teacherhead blog 

 

At Lakelands, our teaching strikes a balance between the teacher-led instructional approach 

and a series of activities where pupils engage in open response tasks, oracy, enquiry projects 

and collaborative learning. When building fluency within units of learning, pupils are also given 

opportunities to put the knowledge and skills into practice by combining elements into a whole 

(e.g. to produce an independent piece of extended writing using the vocabulary and sentence 

structures already learnt and practiced or a photography exhibition after pupils have mastered 

different skills taught within this unit).  

Metacognitive talk is also promoted and modelled by the teacher. This is where thought 

processes are made explicit and narrated, which supports pupils to be able to think 

strategically and systematically when tasked with problems, as well as providing them with the 

language to articulate their thought processes. 

We also place an emphasis on cultural capital via our arts curriculum and enrichment 
opportunities. Oracy is prioritised; teachers model the talk they want from the pupils (including 
the vocabulary and tone) and feedback is given on pupils’ speech (e.g. encouraging them to 
use particular sentence starters). 

Using these principles as a basis, teachers use the following creative strategies at Lakelands: 

 

1. Collaborative learning with clearly defined roles 

2. Open response tasks  

3. Enquiry projects 

4. Oracy: 

• talk for writing  

• presentation and instructional inputs 

• debating 

5. Elaborative interrogation (Why? How? What happens next?) 

6. Rehearsal and performance 

7. Building fluency 

8. Big picture, small picture (zooming in and out)  

9. Metacognitive talk 

10. Introducing misconceptions explicitly 

11. Tasks set allow for a variety of outputs and are designed to maximise productivity; 

diagrams, charts, reports, presentations 
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Engagement - Key Principles and Strategies 

 
“Engagement is thinking, applying, schema assimilation and accommodation, 
questioning, predicting, etc.  It can be done through a conversation with classmates.  It 
can also be done through reading and answering multiple-choice questions.  The most 
important aspect of engagement is the mental work you do with the material; attempting 
to recognize or recall information and apply this knowledge in other scenarios, for 
example.  I guess the overall point I’m trying to make is that engagement isn’t 
something you can infer from smiling faces or a classroom arrangement.  Engagement 
is what the brain attends to.” Blake Harvard, Engagement in the Classroom, The 
Effortful Educator blog 
 

At Lakelands, we evaluate engagement in learning over time. This is because engagement 

within a lesson can often be ‘invisible’ - it is not until pupils are given opportunities to show 

that the knowledge and skills have been retained, that they are able to demonstrate that 

learning has taken place. These evaluations happen through a variety of assessment 

strategies (see Assessment - Key Principals and Strategies) and pupil book studies. Pupil 

book studies are based on a rigorous and systematic toolkit which monitors and evaluates 

curriculum provision, pupil productivity and participation.   

In order to maximise the impact of engagement within individual lessons, teachers must have 
secure subject knowledge, effective behaviour management techniques and where possible, 
reduce cognitive load. The provision, in particular for Reception, must be carefully considered 
and fit for purpose. Resources are readily available to support learning. Teachers should 
create an environment where pupils feel safe and allows them to thrive - everyone is clear on 
the routines and boundaries and expectations are high. 
Using these principles as a basis, teachers use the following engagement strategies at 
Lakelands: 

1. Pupil book studies 

2. Effective behaviour management strategies: 

• positive relationships between adults and pupils 

• expectations are established 

• silent signals based on Read Write Inc are used consistently across different 

year groups and subjects 

• framing corrections as positive reinforcement 

• routines are established and rehearsed 

• choices and consequences follow the Culture for Learning Behaviour Policy 

3. Resources are organised and readily available. 

4. Tasks set:  

• are carefully planned and fit for purpose 

• encourage pupils to produce work of an excellent standard 

• challenge pupils at all levels (see Differentiation - Key Principles and 

Strategies) 

5. Secure subject knowledge 
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Differentiation - Key Principles and Strategies 

 
“True differentiation is a paradox. It is about having incredibly high expectations for 
every child. It’s about regarding these as an entitlement. It is about offering demanding, 
concept rich, complex work. And the differentiation bit comes in through ‘unpacking’. 
This means through high quality talk, questioning, checking for understanding, 
modelling, explaining. The most effective form of differentiation is through Dylan 
Wiliam’s responsive teaching – preparing for the top and supporting pupils to get there, 
rather than deciding in advance which pupils will perform which tasks.” Mary Myatt, 
Death by differentiation, Mary Myatt blog 
 
“Pupil needs, not labels, should drive strategy. Assessment, not assumptions, should 
drive activity.” Marc Rowland, Addressing Educational Disadvantage in Schools and 
Colleges - The Essex Way 
 
At Lakelands, inclusion is at the heart of decision making and thinking and, as a result, we 
have adopted an inclusive pedagogy that is evidence-based. The curriculum is equitable; 
children of all levels of development are entitled to have access to challenging material, follow 
the same course of work, and have the same task - by differentiating materials in advance, a 
ceiling is placed on pupils’ output as it has already been predetermined what pupils can do. 
Effective modelling and scaffolding are key and, when demonstrated effectively, can produce 
high quality pieces of work from all pupils. Setting the standards high in advance ensures that 
all pupils are aware of what excellence looks like - modelled pieces are pre-planned and are 
not reliant on pupils’ responses. Exemplars are deconstructed, success criteria are co-
constructed using features for excellence and exemplars are evaluated against each other.  
 
Teachers use their knowledge of the pupils to target their questioning through cold-calling and 
check for understanding (see Assessment - Key Principles and Strategies). By doing so, they 
continuously respond and adjust their teaching to meet pupil needs. Students who quickly 
grasp core activities are not accelerated through the curriculum, but rather are given 
opportunities to deepen their understanding further and master the concept in a variety of 
ways. 
 
Using these principles as a basis, teachers use the following differentiation strategies at 
Lakelands: 

1. Standards are set high - models of excellence are pre-planned and produced by the 

teacher (or carefully sourced so that they include the features of excellence needed 

to model the output) 

2. Worked examples and backward fading to support the process of guided to 

independent practice 

3. Dual coding and sentence/structure strips using the agreed format 

4. Explicit vocabulary teaching (this may often be in advance of the unit). Some pupils 

may need to have more opportunities to practice new vocabulary 

5. Concrete examples to support abstract concepts (in particular, for maths when using 

the concrete - pictorial - abstract approach) 

6. Live modelling of each step where the decision-making process is narrated 

7. Scaffolding (e.g. sentence starters, prompts, exemplars) 

8. Mastery opportunities for pupils who have grasped concept quickly 
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Appendix A - Lesson Elements 

 
Lesson Element Symbol Teacher Should Pupils Should 

Structured Partner 
Talk 

 
 
 

• Pre-plan questions, problems or topics 

• Pre determine partners with clear roles / colours 

• Scan to ensure all pupils actively engage in purposeful talk, with eye contact and turn taking 

• Drop into conversations to correct/question/move on thinking/model active listening  

• Answer the question/problem/topic allocated to them 

• Listen actively to their partner and build on responses. 

• Use vocabulary / sentence starters provided 
 

Find the Answer 

 
 
 

• Plan key questions and read them aloud. 

• Provide a variety of questions; multiple choice, true or false, explain, etc. 

• Model how to use clues in the text for inference questions. 

• Model how to scan for answers 

• Reveal answer and provide children with opportunities for marking/editing/revising 

• Scan text / source for answers 

• Use clues in text for inference questions 

• Re-read where necessary 

• Marking/editing/revising where appropriate 

Retrieval Practice 

 • Plan different types of retrieval questions (e.g. odd one out/labelling, misconceptions, vocabulary 

matching, etc) 

• Revisit units from last week, last month, last term, last year 

• Make a note of common misconceptions and address these in planning 

• Encourage speedy recall 

• Try and retrieve answers from memory 

• Self/peer mark where appropriate 

• Answer questions via cold-calling 

Modelling 

 
 
 
 

• Pre-plan the modelled text or worked example (do not rely on pupil responses) 

• Plan for misconceptions 

• Model the meta-cognitive process during the modelled write / worked example in full sentences 

• Refer back to resources to support (e.g. story maps, word banks, concrete apparatus) 

• Review success of model and model alternatives. 

• Show active listening to the modelling process 

• Apply modelled process to independent work # 

• Discuss/consider what is good about modelled example 

• Compare to own response / answer (this may be at the end of the lesson) 

• Use modelled / worked example to edit own response 

Tell the Story 
 • Use a narrative to tell a story or explanation text 

• The retelling should be performative, exciting, memorable and clearly sequenced. 

• Emphasise pre-identified vocabulary  

• Actively listen to teacher’s narrative / retelling 

• Participate in class retelling (e.g. through story map or oral rehearsing) 

• Act out the story, repeating the key steps  

Oracy 

 • Provide pre-planned resources (e.g. word banks / key vocabulary / sentence openers) 

• Encourage responses in full sentences 

• Plan for and model disciplinary thinking (evidence finding / reasoning / justifying) 

• Scaffold content of the talk to match the writing (if applicable) 

• Use resources provided to support oracy skills 

• Speak in full sentences 

• Justify responses using modelled examples 

• Be ready to share the response. 

Everybody Reads 

 
 
 
 

• Ensure all pupils have access to the text 

• Pre-select and teach key vocabulary explicitly 

• Model reading for fluency and expression 

• Use cold-calling to encourage pupils to pick up where teacher has left off 

• Summarise key ideas / vocabulary as they are encountered 

• Follw the text with a stick / ruler / finger 

• Read along with the person reading ‘aloud’ 

• Be ready to read aloud when name is called 

• Ask teacher for support with unfamiliar words and meanings 

Analyse the Source 

 • Provide access to a variety of sources (texts, maps, graphs, charts) 

• Display clearly using iPad mirroring  

• Model how to analyse the source before answering questions 

• Pre-plan questions that are relevant to the source 

• Look closely at the source 

• Ask questions about the source and annotate, where applicable 

• Link back to prior information where this is relevant 
 

Metacognitive Talk 

 
 
 

• Set a problem and explore it (What do we already know? Where do we start?) 

• Model metacognitive process using key vocabulary, success criteria and steps to success emphasising how 
and why  

• Ask pupils to explain their methods and reasoning 

• Ask how similar alternative questions might be approached 

• Use teachers’ modelled examples to help support own thinking process 

• Give explanations for processes 

• Provide examples to show thinking 

• Model thought process using concrete apparatus, if necessary 

Feedback 

 
 
 
 

• Use formal and informal assessment to identify areas for development 

• Keep it positive and specific 

• Match the message to the pupil 

• Give opportunities for drafting / editing 

• Act on teachers’ feedback and if unsure, ask for clarification. 

• Edit and revise work according to feedback given. 

• Re-read through work again after redrafting. 
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Appendix B - Proforma for Coaching Conversations / Learning Walks 

 
Coach: Teacher/Class: Date: Learning Focus: 

 

Strategies: 
Assessment: 

1. Clear learning intentions  
2. Effective questioning strategies: 

a. cold-calling 
b. show-me 
c. process questioning 
d. check for understanding 

3. Effective feedback strategies: 
a. say it again, better 
b. feedback as actions 
c. feedback that moves forward 
d. whole class feedback 

4. Structured discussions between peers: 
a. think, pair, share 
b. peer supported retrieval 
c. pre-determined/fixed partners 

Creativity: 

1. Collaborative learning with clear roles 
2. Open response tasks  
3. Enquiry projects 
4. Oracy: 

a. talk for writing  
b. presentation / instructional 
c. inputs 
d. debating 

5. Elaborative interrogation  
6. Rehearsal and performance 
7. Building fluency 
8. Big picture, small picture  
9. Metacognitive talk 
10. Introducing misconceptions explicitly 
11. Tasks set allow for a variety of outputs and are 

designed to maximise productivity; diagrams, 
charts, reports, presentations 

Engagement: 
1. Pupil book studies 
2. Effective behaviour management strategies: 

a. positive relationships  
b. expectations established 
c. silent signals  
d. framing corrections as positive reinforcement 
e. routines are established and rehearsed 
f. choices and consequences follow the Culture for 

Learning 
g. Behaviour Policy 

3. Resources are organised and readily available. 
4. Tasks set:  

a. are carefully planned and fit for purpose 
b. encourage pupils to produce work of a high 

standard 
c. challenge pupils at all levels  

5. Secure subject knowledge 

Differentiation: 
1. Standards are set high - models of 

excellence are pre-planned 
2. Worked examples and backward 

fading  
3. Dual coding and sentence/structure 

strips using the agreed format 
4. Explicit vocabulary teaching 
5. Concrete examples to support 

abstract concepts  
6. Live modelling  
7. Scaffolding  
8. Mastery opportunities 

Positive 
Praise: 

Because …. 
the pupils… 

and this meant…. 

See it: How do you feel …. 
Tell me about… 

What happened when… 

Name it: 
Agreed 
focus / 
technique: 

Select one of the  
strategies from above 

with clear action steps (e.g. 
strengthen subject knowledge by…,  

plan for think, pair, share by allowing  
pupils more time for reflections) 

Do it: 
Practice 
and 
planning 
ahead: 
 

 
 
 
 
 
 
 
 

Next steps /timelines agreed: 
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Appendix C - Proforma for Monitoring Quality of Teaching and Learning 

 
Observer: Teacher/Class: Date: Learning Focus: 

 

Strategies: 
Assessment: 

• Clear learning intentions  

• Effective questioning strategies: 
o cold-calling 
o show-me 
o process questioning  
o check for understanding 

• Effective feedback strategies: 
o say it again, better 
o feedback as actions 
o feedback that moves forward 
o whole class feedback 

• Structured discussions between peers: 
o think, pair, share 
o peer supported retrieval 
o pre-determined/fixed partners 

Creativity: 

• Collaborative learning with clear roles 

• Open response tasks  

• Enquiry projects 

• Oracy: 
o talk for writing  
o presentation / instructional 

inputs 

o debating 

• Elaborative interrogation  

• Rehearsal and performance 

• Building fluency 

• Big picture, small picture  

• Metacognitive talk 

• Introducing misconceptions explicitly 

• Tasks set allow for a variety of outputs and are designed to 
maximise productivity; diagrams, charts, reports, presentations 

Engagement: 

• Effective behaviour management strategies: 
o positive relationships  
o expectations established 
o silent signals  
o framing corrections as positive 
reinforcement 
o routines are established and rehearsed 
o choices and consequences follow the 
Culture for Learning Behaviour Policy 

• Resources are organised and readily available. 

• Tasks set:  
o are carefully planned and fit for purpose 
o encourage pupils to produce work of a 
high standard 
o challenge pupils at all levels  

• Secure subject knowledge 

Differentiation: 

• Standards are set high - models of 
excellence are pre-planned 

• Worked examples and backward fading  

• Dual coding and sentence/structure 
strips using the agreed format 

• Explicit vocabulary teaching 

• Concrete examples to support abstract 
concepts  

• Live modelling  

• Scaffolding  

• Mastery opportunities 

Strategies demonstrated effectively (with examples): 

Assessment: 
 

 

 

 

 

 

 

 

 

 
 

Creativity: Engagement: 

 
 

 

 

 

 

 

 

 
 

Differentiation: 

 

Effective Not Yet Effective Effective Not Yet Effective Effective Not Yet Effective Effective Not Yet Effective 

Area for 
Development (with 
examples, next steps 
and timeframes): 
 

 
 
 
 
 

Training Needs: 
 

 
 
 
 
 

Observer: 

Teacher: 
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Appendix D - Proforma for Pupil Book Studies (based on Alex Bedford’s Pupil Book Study: An evidence-informed guide to help quality assure the 

curriculum) 

 

Year Group/Class: 
 

Subject: Date: Pupils: 

Teacher:  Effective Not Yet Effective Observations and Notes 

Assessment 

Content and Knowledge: 
How well is the NC/EYFS Framework being covered? 
Is there a balance of knowledge and skills? 
Does the study have a purpose? 
Are misconceptions planned for? 

   

Questioning and Retrieval: 
Do children thrive on telling you what they have learnt? 
How well can they articulate the learning process? 
Is the knowledge, vocabulary and sequence rich with content and 
explanation? 
Is retrieval practice embedded? 
Do questions connect previous knowledge? 

  

Feedback: 
What types of feedback are received? 
How much does the feedback enable progress? 
Are pupils given opportunities to reflect on their work and edit 
accordingly? 
Is feedback precise because of strong teacher subject knowledge? 
Do children understand the purpose of feedback? 

  

Creativity 

Tasks / Implementation: 
Which methods have been used to bring about learning (e.g. explicit 
vocabulary instruction, reading comprehension)? 
What practice do pupils take part in? 
Are tasks balanced between instruction and diagnostic activities? 
Are pupils given opportunities to become fluent writers (in content and 
presentation/ handwriting)? 

  

Transcription: 
What is the quality of the presentation and handwriting? 
Are pupils given opportunities to become fluent writers (in content and 
presentation/ handwriting)? 

  Evaluation: 
 
 

Engagement 

Productivity: 
Is the quantity of work representative of time frame of unit? 
What are the opportunities for writing? 
Are high expectations reflected in the pupil responses? 

  

Vocabulary: 
Is vocabulary taught explicitly? 
Do pupils understand Tier 2 and 3 words? 
Can pupils deconstruct and evaluate words? 
Are they applied and used? 

  Next Steps: 
 
 
 
 
 
 

Differentiation 

Explanation and Modelling: 
Are teacher explanations clear and modelled? 
Is there a wide range of principles of instructions? 
Do pupils participate productively? 
Are pupils being challenge at their individual ‘challenge points? 
What scaffolding is available? 
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Teaching and Learning Framework (ACED) 

 
 

Appendix E - Pupil Book Study Matrix (based on  Alex Bedford’s Pupil Book Study: An evidence-informed guide to help quality assure the curriculum) 
 
 

 

 (Highly) Effective Not Yet Effective (Support Required) 

Assessment: 

Content: 
How well is the NC being covered? 
Is there a balance of knowledge and skills? 
Does the study have a purpose? 

Content matches planning 
Clear balance of knowledge and skills 
Learning has a purpose and builds on previous 
learning 

Content matches planning 
Purpose can be described 
Knowledge is clear and makes 
links to previous learning 

Content loosely matches planning 
Purpose is not clear 
Inferred connections to previous 
learning 

Content is mismatched 
Lacks coherence and 
connection to previous 
learning. 

Questioning and Retrieval: 
Do children thrive on telling you what they 
have learnt? 
How well can they articulate the learning 
process? 
Is the knowledge, vocabulary and sequence 
rich with content and explanation? 
Is retrieval practice embedded? 
Do questions connect previous knowledge? 

Knowledge/skills build up cumulatively 
Cohesive and coherent sequence 
given opportunities to revisit learning 
Children thrive on telling you what they have 
learnt. 
Knowledge, vocabulary and the sequence of 
their study is rich with content and explanation. 
They are fluent in what they know. 

Lessons are connected and 
content is sequenced in logical 
order  
Children have an emerging 
confidence to talk about their 
learning and with prompts can 
explain the main features of their 
study.  
T2/3 words used in explanations. 

Content is taught in a logical order 
but some connections are weak with 
few opportunities for retrieval 
practice  
Children require support in 
remembering the content. 
Questions are leading and books are 
used to remind them of the content. 
Vocabulary is weaker. 

Lessons are isolated 
events  
Connections between 
lessons are missing 
Children cannot explain 
what they know. 
Knowledge is confused. 
T2/3 vocabulary is 
absent. 

Feedback 
What types of feedback are received? 
How much does the feedback enable 
progress? 
Are pupils given opportunities to reflect on 
their work and edit accordingly? 

Written or verbal feedback enables children to 
make quick and decisive improvements or 
recognise success. 
Feedback is consistent and thorough for all. 
Children can say why feedback helps. 

Feedback supports children to 
make improvements and 
recognise their strengths.  
Pupils know what to do when 
feedback is given, by they do not 
always act on it.  

Feedback is present but not 
directive. 

Feedback (or evidence 
of improvements) is 
missing. 
Children complete tasks 
with the aim to finish, 
but not to improve, 
practice or revisit 
previous content. 

Creativity: 

Tasks / Implementation: 
Which methods have been used to bring 
about learning (e.g. explicit vocabulary 
instruction, reading comprehension)? 
What practice do pupils take part in? 

Tasks are thoughtful and carefully planned to 
improve knowledge and retention 
Cognitive model underpins tasks 
Worksheets only used if content / structure is 
new and complex 

Tasks are well designed and help 
children acquire knowledge 
Worksheets often used but there is 
a balance with writing 

Tasks are present but rely on 
completion rather than acquiring and 
developing understanding 
Worksheets overused and children 
rely heavily on them 

Poorly designed tasks 
(e.g. work is dominated 
by time filling tasks) 

Transcription: 
What is the quality of the presentation and 
handwriting? 
Are pupils given opportunities to become 
fluent writers? 

Children work hard to present high quality, well 
written pieces of work (including diagrams, 
sentences and explanations). 
Pens, pencils and ruler are skilfully used. 

Children use pens, pencils and 
rulers with increasing care and 
attention 
Letter formation is good. 

Children not encouraged to write 
and present with care and pride.  
Letters are beginning to be formed 
correctly, but this is not consistent. 

Little pride in books. 
Writing is hurried, 
careless and 
presentation is weak. 

Engagement: 

Productivity: 
Is the quantity of work representative of time 
frame of unit? 
What are the opportunities for writing? 
Are high expectations reflected in the pupil 
responses? 

Tasks, tests and outcomes are designed to 
improve productivity in acquisition, application 
and elaboration of fundamental knowledge and 
skills 
Expectations of children’s output set highly 
consistently. 

Children use tasks well and 
engage in learning the content. 
High expectations of children 
output 

Knowledge and skills limited. 
Expectations of children’s output is 
limited. 
 

Low effort and low 
expectations. 
 

Vocabulary: 
Is vocabulary made a priority? 
Do pupils understand Tier 2 and 3 words? 
Are they applied and used? 

High value is placed on knowing Tier 2/3 
words, their origins and uses 
Children use these words when discussing 
their work. 

Specific Tier 2/3 words are taught 
and used to support the 
understanding within the study. 

Tier 2/3 words used sporadically. 
Children are aware of the words but 
lack connection with meaning and 
use. 

No evidence of specific 
Tier 3 vocabulary. 
Children are unaware of 
meaning and use. 

Differentiation: 

Explanation and Modelling: 
Are teacher explanations clear and modelled? 
Is there a wide range of principles of 
instructions? 
Do pupils participate productively? 
Are pupils being challenged at their individual 
‘challenge points? 
What scaffolding is available? 

All pupils are producing work that 
demonstrates that they are being challenged 
at their ‘challenge points’. 
Pupils thrive on being challenged. 
Scaffolding, where required, is used effectively 
to support pupils that require it. 
Scaffolding is thoughtfully planned and 
understood by all pupils. 

Pupils are being challenged  
Scaffolding is evident and effective 
but some children state they need 
further help. 

Challenges are evident but lack 
clarity or purpose 
Scaffolding is evident but lacks 
clarity or purpose 
 

Challenge and 
scaffolding are not 
evident at all. 
Children state they find 
work challenging and 
that support is not given. 
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